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Abstract. The rapid integration of artificial intelligence into educational environments
has transformed not only instructional practices but also the conditions under which
subjectivity is formed. This article offers a philosophical reflection on student story-
telling in the age of Al, examining how narrative algorithms influence processes of
subject formation. Drawing on the philosophical tradition that understands narrative
as a key mode of self-constitution, the study conceptualizes storytelling as a space
where learners construct identity, agency, and moral positioning. The paper then
analyzes the algorithm as a form of meaning-structuring, emphasizing mechanisms
of algorithmic selection and digital mediation that shape available narrative patterns.
In Al-assisted writing practices, student storytelling increasingly emerges as a form
of human-machine co-authorship, resulting in a redistribution of agency between
learner and system. While such collaboration may expand expressive possibilities, it
also introduces risks, including the standardization of identity and the subtle normal-
ization of culturally dominant narrative templates. The article argues that Al does not
eliminate subjectivity but transforms its mode of emergence, shifting it toward hybrid
and relational forms. The conclusion outlines directions for future empirical research
aimed at examining how students negotiate authorship, responsibility, and ethical
self-understanding within Al-mediated educational contexts.
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LAURA TURARBEKOVA, DINARA SAPAROVA, ZHANDAY KDYRALIEVA

HAPPATUBTIK AJITOPUTM/IEP 'KOHE CYB'BEKTIHIH, KAJIBIIITACYbI: .KACAH/IbI UH-
TEJIJIEKT A9YIPIHAEIT OKYLIbI CTOPUTEJ/I/IMHITHE ®UJIOCOPUAJIBIK TAJIJAY
3Jlaypa TYPAPBEKOBA, b/lunapa CAIIAPOBA, aXKanaai K/IbIPAJIMEBA
9 Aamamul 2yMaHUMAapAbIK-3KOHOMUKA/IbIK yHUBepcumemi, Aamamul, KazakcmaH
b Acmana xanvikapanwik ynusepcumemi, Acmana, Kazakcman

AJITOPUTMbI HAPPATUBA U CTAHOBJIEHUE CYB'BEKTA: ®UJIOCOPCKAA PEDJIEKCUA
YYEHHUYECKOI'O CTOPUTEJIJIMHTA B 3110XY UCKYCCTBEHHOI'O UHTEJIJIEKTA
2Jlaypa TYPAPBEKOBA, b/ilunapa CAIIAPOBA, aKanaai K/IbIPAJIMEBA
? AamMamuHcKull 2yMaHumapHo-3KoHomMuveckull ynueepcumem, Aamamol, Kazaxcmau
b Mexcdynapoonuiii ynueepcumem Acmana, Acmawna, Kazaxcmau

AngaTna. YKacaH/ibl UHTeJJIEKTTIH 61/1iM 6epy opTacbiHa
»KeJleJl UHTerpalnuaaHybl NeJarorukajblK IPaKTH-
KaJlapZibl FaHa eMecC, COHbIMEH KaTap CyObeKTiiKTiH
KaJIbIIITACy lAapTTapblH Aa e3repTy/e. Ocbl Makaiajaa
»KacaH/bl UHTEJIJIEKT J9yipiHAeri OKyllbl CTOPUTEJI-
JINHTiHE OUJIOCOPUANBIK pedIeKCUST YChIHBLIBIII,
HappaTHUBTIK aJITOPUTMAEPAIH cyObeKTiHIH KaabIN-
Tacy yJepicTepiHe Kasial bIKNaJ eTeTiHi TaJllaHabl.
HappaTuBTi 631H-031 KOHCTUTYLIUAJIAYAbIH HEri3ri Tacii
peTiHze KapacTblpaThiH GUI0COPUSIBIK JICTYPTe CyHeHe
OTBIPBII, 3ePTTEY CTOPUTEJIMHITI 61/1iM asylblIap/AbIH
OipereiTiKTi, areHTTiMIKTI >koHe MOPa/IbAbIK YCTaHbIMbI
KYpacThIpaTbIH KeHICTIri peTiHAe TY>KbIpbIMJANAbI.
BysaH api anropuT™M MarblHaHbI KYPbLIbIMAAYABIH, 6ip
dopMacel peTiHj e TalAaHbII, KOJDKETIM/Ii HApPaTUBTIK
yJrisiepZii KaJblITaCTblpaThIH aJITOPUTM/IK ipikTey
*KoHe LUPJIbIK MeAuaLus MexaHU3M/IepiHe epeKie
Hasap ayAapbliagbl. KacaHpl MHTeJIEKTTI NaiijanaHa
OTBIPBIIN Ka3y TIaxipubesiepiHAe OKyIIbl CTOPUTE-
JIMHTi 6apFaH caiiblH aJjlaM MeH MalllMHAHBIH 6ipJecKeH
aBTOPJILIFBIHBIH, GOpPMachl peTiH/e KepiHic Tabazbl, 6y
6is1iM asylIbl MEH Yile apacblHAAFbl areHTTIIKTIiH
KaWTa GesiHyiHe akesefi. MyH1all @3apa opeKeTTecTiK
3KCIPeCCUBTIK MYMKIH/IKTEeP/i KeHeUTyi MYMKiH 60JiFa-
HBIMEH, 0J1 UJIeHTUYTIIIKTIH CTaHJapTTalybl MEH M3JIEHU
TYPFBIaH YCTEM HAapPATUBTIK YJTiepAiH »KacbIpbIH
HOpMaJIM3alUsChl CUSIKThI 6esrii 6ip Toyekenaepi e
KaMTHU/bl. MaKasa/ia )xacaH/jbl UHTeJJIEKT CYyObeKTITIKTI
YKOMMaMTBIHBI, KepiCiHIlle OHbIH KaJIBINTACy TOCIIAEepiH
TpaHcPopMaLusan, TMOPUATIK KoHE PesIALUIIbIK,
dopmanapra 6aFbITTalThIHBI Heri3genei. KopbIThbIH-
AbIJA Y)KacaHAbl UHTEJIJIEKT apKbLJIbl MeAULIUsJIaHFaH
6is1iM Gepy Toxipubesiepi kaFAalbIHIA OKYLIbLIAP-
JbIH aBTOPJIBIKTHI, )KayalKepUIiTiKTi 2KoHe 3TUKaJBIK,
©3iH-631 TYCiHy/l KaJlal NalbIMAAWThIHBIH 3€pTTEYyTe
OaFbITTA/IFAH OOJIAlIAK 3MIIMPUKAJIBIK 3€PTTEYIEPAIH,
GaFbITTapbl alKbIH/JaTa bl

AHHOTanusi. UHTeHCUBHOE BHeJIpEHUE HCKYC-
CTBEHHOT0 UHTEJJIEKTA B 06pa30BaTeJbHYIO Cpeay
TpaHCcHOPMHUPYET He TOJBKO NeJaroruyeckrue mpakK-
THUKH, HO U YCJIOBUSA GPOPMUPOBAHUS CYO'BEKTHOCTH.
B maHHO# cTaThe npearaeTcs ¢punocodckas pediiekcus
YYEHUUYECKOTO CTOPUTEJJIMHTA B 3TI0XY UCKYCCTBEHHOTO
HWHTEJIJIEKTA C LleJIbI0 aHaJIN3a TOTO, KAKUM 06pa3oM
HappaTHUBHbIE AJITOPUTMBbI BJHUAIOT HA MPOIECCHI
CTaHOBJIeHUs cyObekTa. Onupasich Ha dunocodckyro
TPaJUIHI0, PACCMATPUBAIOIIYI0 HAPPATUB KaK KJII0Ye-
BOH CITOCO6 CAMOKOHCTHUTYUPOBAHUSA, UCCJIEJOBAHUE
KOHLENTYaJTU3UPyeT CTOPUTEJJIMHT KaK IPOCTPAHCTBO,
B KOTOPOM 00y4aroluecss KOHCTPYUPYIOT UIEHTUYHOCTD,
areHTHOCTh U MOPaJIbHYIO0 M03UHi0. [lajiee alropuTm
aHa/IM3UPYeTCs Kak popMa CTPYKTYPHUPOBAHUS CMBICIA,
MpU 3TOM 0c060e BHUMaHUE Y/eJISIeTCs MeXaHu3MaM
QITOPUTMUYECKOU CeJIEKIIUU U [TUPPOBOUN MeAUALUH,
dopMUpyOINM NOCTYIIHbIE HAPPATUBHBIE MOJEJIH.
B npakTukax nucbMa c ucnosab3doBanueM UM yyenu-
YEeCKUU CTOPUTEJIJIMHT BCe 4Yallle TPOoSBJIAETCI KakK
¢dbopma coaBTOpCTBA YeJI0BEKA U MAIIKHBI, YTO MPUBOJUT
K Iepepacnpe/ie/IeHUI0 areHTHOCTH MeXJy 06y4ato-
IIUMCS] U CUCTEMOM. XOTsI MOJ06HOe B3aUMO/IeHCTBUE
MOXET PaCHIUPSTh BbIPa3UTeTbHbIE BO3MOXXHOCTH, OHO
TaK>Ke HeCeT OIpe/ieJieHHbIe PUCKH, BKJIIOYAsl CTaHJap-
THU3aLHI0 UAEHTUYHOCTU U CKPBITYI0 HOPMaJIU3AI[UI0
KyJIbTYPHO JJOMUHUPYIOIUX HAPPATHBHBIX MIA6JIOHOB.
B cTaTbe yTBepK/Ja€TCS, YTO UCKYCCTBEHHBIN UHTEJIIEKT
He YCTpaHsAeT CYyObeKTHOCTD, @ TPAHCPOPMHUPYET CIOCOOEI
ee BO3HUKHOBEHHS, CMEIAsl UX B CTOPOHY TMOPUAHBIX
Y peJIAIMOHHBIX GopM. B 3ak/t04eHNU 0603HAYAOTCSA
HamnpaBJIEHUS OYAYIIUX IMIIUPUIECKUX HUCCIeN0Ba-
HUM, HaNIpaBJIEHHbIX HA U3y4YEHHE TOTO, KaK yJaliuecs
OCMBIC/ISIIOT aBTOPCTBO, OTBETCTBEHHOCTD U 3TUYECKOE
CaMOMOHMMAaHHUE B YCJIOBUAX 06pa30BaTe/IbHbIX MPAKTHK,
MeJIUMPOBAHHBIX UCKYCCTBEHHBIM UHTEJIJIEKTOM.
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Introduction

Research Relevance

The authors of this article proceed from the assumption that the widespread and accelerated integration of arti-
ficial intelligence technologies into educational practices leads to a transformation not only of teaching methods but
also of the fundamental conditions of the learner’s subject formation. In this process, digital environments based on
algorithmic systems of text generation and processing become spaces where personal experience, self-understanding,
and identity are constructed. In this context, Bernard Stiegler’s observation that digital technologies constitute a
“pharmakon” (both remedy and poison) is particularly illustrative. That is, they function simultaneously as a means
of development and as a source of transformation of human consciousness, altering the modes of knowledge and
experience production (Stiegler, 2010; 1998). According to Stiegler, the essence of digital technologies lies in their
inherent ambivalence: their capacity to be both beneficial and harmful at the same time, and even inseparably.

In this context, student storytelling acquires particular significance as a practice of creating narrative texts
that enable learners to interpret their own experiences, values, and life orientations. What is storytelling? It is a
communicative and cultural practice of creating and transmitting narrative structures through which experience is
interpreted, meanings are formed, and the subject’s identity is constructed. Examples of storytelling include student
essays, autobiographical narratives produced by learners, personal essays, digital stories, reflective journals, and
narrative projects created within educational environments. In the selected context, storytelling refers to any story
created with the assistance of artificial intelligence. Such stories are widespread in contemporary digital commu-
nication, including popular social media platforms. In a broader sense, storytelling is understood as the process of
organizing events into a coherent narrative that possesses semantic unity, temporal continuity, and interpretative
orientation.

In the humanities, storytelling is viewed not only as a means of transmitting information but also as a mechanism
of the cultural construction of reality, since through narrative a person structures life experience, assigns meaning
to it, and forms an understanding of oneself and the world. In the educational context, storytelling functions as a
pedagogical practice that enables learners to reflect on their own experience, develop agency, and construct personal
meanings through the creation of narrative texts.

From a philosophical perspective, storytelling can be interpreted as a form of narrative subjectivation, in other
words, as a process in which the subject is constituted through the act of telling about oneself, integrating past
experience, present condition, and possible projections of the future into a unified structure of meaning. Narra-
tive has traditionally been considered in philosophy as one of the key mechanisms of subject formation, since it
is through storytelling that a person organizes the temporality of experience, forms the coherence of biography,
and defines one’s position in the world. As Paul Ricceur emphasizes, “narrative identity can be understood as the
story of a life” (1990, p. 147-148), because narrative connects life events into a meaningful whole and ensures the
continuity of selfhood over time. A similar idea is expressed by Charles Taylor, who notes that a person “grasps
our lives in a narrative” (1989, p. 47), and therefore self-identification is impossible outside the interpretation of
one’s life trajectory. Thus, narrative functions not merely as a form of expressing experience but as a fundamental
mechanism of constituting the subject within the cultural space.

However, under conditions of digital transformation, education increasingly becomes mediated by algorithms
that structure available models of meaning, shape forms of expression, and influence the character of interpreta-
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tion. In this context, the position of Ted Striphas (2015) is particularly illustrative, as he notes that algorithms are
becoming “cultural intermediaries” that shape the processes of production and circulation of meaning in digital
environments. Algorithmic support for writing and the generation of texts by artificial intelligence create a new
situation of human-machine co-authorship in which traditional understandings of authorship, agency, and responsi-
bility of the subject are transformed. As Floridi et al. (2018) emphasize, interaction between humans and intelligent
systems leads to the formation of “distributed agency,” where actions are the result of the joint functioning of human
and technological components.

Despite the growing number of studies in the field of artificial intelligence in education, the philosophical analysis
of the influence of algorithms on processes of subject formation remains insufficiently developed. In particular, digital
technologies create new forms of behavioral and cognitive shaping of the human being; however, the humanities-
based understanding of these processes is still in its formative stage (Zuboff, 2019). All of the above determine the
relevance of the present study.

The philosophical reflections developed in this article emerged partly from preliminary observations obtained
within an ongoing pilot study conducted in Kazakhstan.

Scientific Novelty

The scientific novelty of the study lies in the development of a philosophical and methodological framework for
analysing the transformation of subject formation under conditions of algorithmic mediation in digital educational
environments. In the present article, subjectivation is understood as the process through which the subject is
constituted via practices of interpretation, narration, self-reflection, and interaction with cultural and technological
structures. Within this framework, student storytelling is interpreted not merely as an educational technique but as
a specific space of subject formation in which narrative identity emerges through interaction between the learner
and generative artificial intelligence systems.

A novel contribution of the study consists of the philosophical conceptualization of Al-assisted storytelling as a
form of human-machine co-authorship characterized by the redistribution of interpretative and narrative agency
between the human subject and the algorithmic system. The article substantiates the thesis that contemporary forms
of subjecthood are increasingly transforming from predominantly autonomous configurations toward relational and
hybrid forms shaped through technologically mediated processes of meaning production and self-interpretation. In
the context of the present study, subjecthood refers to the subject’s capacity for reflexive self-relation, self-interpre-
tation, moral positioning, and the construction of narrative identity within cultural and technological environments.

The study further proposes an interpretation of the algorithm not solely as a technical instrument, but as a hidden
hermeneutic structure participating in the selection, organization, and generation of meanings. From this perspec-
tive, algorithmic systems influence not only the linguistic form of narratives but also the conditions under which
learners construct self-representations, articulate agency, and imagine possible futures. The novelty of the article
also lies in introducing the problem of algorithmic mediation of student subject formation into the Kazakhstani
academic context and in establishing a conceptual foundation for further interdisciplinary and empirical research
at the intersection of philosophy, pedagogy, and artificial intelligence studies.

Research Aim and Objectives

The aim of the study is to provide a philosophical analysis of the influence of algorithmic systems on processes of
subject formation in student storytelling practices within the context of the digital educational environment. In the
present study, the digital educational environment is understood not merely as a technical infrastructure of online
learning, but as a technologically mediated space of communication, interpretation, and knowledge production in
which educational interaction increasingly occurs through algorithmic systems, digital platforms, and Al-assisted
forms of textual and cognitive activity.

To achieve the stated aim, the following objectives are addressed:

- To analyze narrative as a philosophical form of the subject’s self-constitution.

- To examine the algorithm as a cultural mechanism of structuring meaning.

- To identify the characteristics of student storytelling under conditions of interaction with artificial intelligence.

- To determine the transformations of agency and authorship in situations of human-machine co-authorship.

- To substantiate the risks of identity standardization and cultural normalization in algorithmically mediated
narrative practices.

22 2026 Jete — Journal of Philosophy, Religious and Cultural Studies
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The research question is formulated as follows: how do the processes of subject formation change when a
learner’s narrative self-reflection is mediated by algorithmic systems?

Materials and Methods

The materials of the study include philosophical texts devoted to the problems of narrative identity and subjec-
tivation, scholarly works in the field of digital culture and algorithmic media, as well as conceptual studies in the
philosophy of education and artificial intelligence. The study also draws upon published empirical research on
collaborative storytelling practices involving generative artificial intelligence in school and university education. In
addition, the conceptual framework of the article is informed by materials from an ongoing pilot research project
conducted by the authors in Kazakhstan and devoted to student storytelling practices involving generative artificial
intelligence in educational settings. The project includes narrative texts produced by students both independently
and in interaction with Al systems and is considered a preliminary empirical basis for philosophical reflection on
the transformation of subjectivity, agency, and narrative identity under conditions of algorithmic mediation.

The methodological framework of the study is based on philosophical and hermeneutic analysis aimed at inter-
preting the semantic structures of narrative, as well as the method of conceptual reconstruction, which makes it
possible to identify transformations of the category of the subject in the digital context. This is complemented by a
comparative historical approach to the study of cultural forms of self-understanding, discourse analysis of digital
practices, and interpretative methods of the philosophy of culture. The integrated application of these methods
makes it possible to reveal the philosophical foundations of the transformation of subjecthood under conditions of
algorithmic mediation of educational experience.

1. Narrative as a Form of Subject Formation
1.1 The Philosophical Tradition of Narrative Identity

In the philosophical tradition, narrative is considered not only as a form of representing experience but also
as a fundamental mechanism of constituting the subject. Human experience possesses a temporal structure that
requires interpretation and the meaningful integration of events into a coherent whole. It is a narrative that provides
such organization, enabling a person to understand one’s life as a sequence of interconnected events endowed
with meaning and direction. In this sense, narrative functions as a means of structuring experience and as a form
of symbolic integration of lived time. One of the most developed concepts of narrative identity is the philosophy of
Ricceur, according to which personal identity is formed through a narrative that connects biographical events into
a meaningful story. As the philosopher notes: “Time becomes human time to the extent that it is organized after the
manner of a narrative” (Ricceur, 1984, p. 52).

Human time becomes meaningful through narrative articulation, and the identity of the subject is closely connected
with the process of interpreting life experience. Another important aspect of the philosophical concept of narrative
identity is the distinction between two dimensions of personal identity, idem (Latin “the same,” “identical”) and
ipse (Latin “self,” “itself”). By idem, Ricceur understands identity as the stability of the subject’s characteristics, its
permanence over time, whereas ipse denotes selfhood associated with the subject’s capacity to remain faithful to
oneself, make decisions, and assume responsibility for one’s actions. According to Ricceur, “narrative identity holds
together identity as sameness (idem) and identity as selfthood (ipse)” (1992, p. 148). That is, narrative provides
the link between the variability of life experience and the continuity of personal identity. Through storytelling, the
subject is able to integrate ongoing changes into a coherent understanding of one’s own life while preserving a sense
of selfhood despite transformations along the biographical path. Narrative identity thus unites the stability of the
person and selfhood, allowing the subject to maintain continuity over time despite changes in lived experience.

Contemporary studies of digital culture confirm the relevance of Ricceur’s understanding of narrative as a form
of human temporality. Thus, analyzing transformations of storytelling in digital environments, researchers note that
narrative remains “the primary instrument that enables a person to relate to time and to experience time within
oneself,” despite changes in media forms and technological conditions of its production. At the same time, the digital
environment, characterized by acceleration, accessibility, and the effect of a perpetual present, enters into a tense

Jete — Journal of Philosophy, Religious and Cultural Studies 2026 23
ISSN: 3080-1281. eISSN: 3080-6895. No2(155)



LAURA TURARBEKOVA, DINARA SAPAROVA, ZHANDAY KDYRALIEVA

interaction with narrative structures, transforming the ways in which time and subjective experience are lived and
perceived (Bouchardon & Fiilop, 2024).

An important contribution to understanding the narrative nature of the subject is also made by Taylor (1989),
who considers human identity as rooted in moral and cultural horizons of interpretation. In his view, the person is
constructed within a narrative, since self-identification presupposes understanding one’s life as an unfolding story
embedded in a system of values and meanings. In this context, narrative functions not merely as a form of telling
about oneself but as a means of orientation within the space of moral meanings and cultural norms. If we consider,
as an example, storytelling practices common in contemporary social media, we can observe that most narratives
revolve around themes of norms and values. What matters to us is not only our “historical-political” identity, such
as being a citizen of a country, a representative of a generation or epoch, or a speaker of a particular language, but
also the norms and values that we communicate through our narratives. These are precisely the markers that allow
us to identify ourselves more strongly than any formal affiliation.

Thus, the temporality and biographical coherence of the subject are directly connected with narrative structures.
A person makes sense of the past, interprets the present, and projects the future through narrative schemes that
ensure the continuity of self-understanding. The very process of telling about oneself functions as an act of reflec-
tion, in which the subject not only describes but also constructs one’s own identity. In this sense, narrative can be
understood as a space for the formation of agency, since it is through the interpretation of one’s own experience
that a person attributes responsibility, intentions, and goals to oneself.

Consequently, the philosophical tradition of narrative identity makes it possible to consider the subject not as
a fixed entity but as a processual structure that emerges through the interpretation of lived experience. Such an
understanding is particularly important in the context of contemporary digital practices, where forms of storytell-
ing and the conditions of their creation undergo significant transformations under the influence of technological
mediators. Under conditions of digital culture, however, the processes of narrative self-construction increasingly
unfold within technologically mediated environments structured by algorithmic systems.

1.2 Narrative and Practices of Subjectivation

Contemporary philosophy of the subject tends to consider the person not as a predetermined entity but as the
result of historically and culturally conditioned practices that shape the modes of perception, thinking, and action
of the individual (Bourdieu, 1977; Foucault, 1988; Taylor, 1989). In particular, Pierre Bourdieu demonstrates that
social experience is embodied in the form of habitus (Latin habitus - “appearance,” “condition”), that is, a system of
durable patterns of perception and behavior that structure the subject’s actions and interpretations. As the scholar
notes, habitus consists of “systems of durable, transposable dispositions, structured structures predisposed to func-
tion as structuring structures” (Bourdieu, 1977, p. 72), thereby emphasizing that practices and social structures
are internalized in individual experience and reproduced in behavior. Similarly, Michel Foucault (1988) consid-
ers subjectivity as the result of practices of subjectivation and “technologies of the self,” through which a person
forms a relation to oneself and one’s own identity. Taylor (1989), in turn, emphasizes the cultural conditioning
of self-understanding, which is formed within horizons of moral and value orientations. Thus, the subject can be
understood as a dynamic structure that emerges through the assimilation of cultural norms, social practices, and
the interpretation of one’s own experience.

One of the key mechanisms of subject formation is narrative, which enables a person to make sense of one’s life,
structure experiences, and form an understanding of oneself as an acting and responsible agent. This approach to
understanding the subject as the result of practices of subjectivation, as mentioned above, was further developed
in the works of Foucault. He regarded subjectivity as a historically changing form of the individual’s relation to
oneself. In his view, the subject emerges through “technologies of the self,” that is, practices of self-reflection, self-
interpretation, and self-regulation. Through such practices, the individual forms one’s own identity and moral position.
In this context, narrative can be considered one of the most important technologies of subjectivation, since telling
about oneself and the world involves not only the description of experience but also its evaluation, interpretation,
and integration into a system of personal meanings.
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Toward the end of his life, while planning an unwritten work on the “technologies of the self,” Foucault distin-
guished four types of technologies in his seminars devoted to this question: technologies of production, technologies
of sign systems, technologies of power, and a fourth type, technologies of the self. According to his definition,

“Technologies of the self (...) permit individuals to effect by their own means or with the help of others a certain
number of operations on their own bodies and souls, thoughts, conduct, and way of being, so as to transform them-
selves” (Foucault, 1988, p. 18).

It can be argued that through practices of self-reflection and self-interpretation, as well as through the interpre-
tation of the surrounding world, the individual forms one’s own identity and moral position. Self-reflection, in turn,
carried out through narrative, is closely connected with the formation of the subject’s moral stance. By narrating
one’s actions and life events, a person inevitably assigns meaning to them, evaluates them in terms of values and
norms, and determines one’s own responsibility for what occurs. As Taylor emphasizes, human identity is formed
within horizons of moral orientation that provide the framework for understanding what is considered significant
and worthy. In his words,

“To know who you are is to be oriented in moral space, a space in which questions arise about what is good or
bad, what is worth doing and what is not, what has meaning and importance for you and what is trivial and second-
ary” (Taylor, 1989, p. 28)

Thus, narrative becomes a space in which the subject relates one’s own experience to a system of values and
forms a personal ethical position.

An important aspect of narrative subjectivation is the formation of agency as the subject’s capacity to perceive
oneself as the source of actions and decisions. Through narrative, a person not only reconstructs past events but
also attributes intentions, goals, and responsibility to oneself, thereby constructing an image of oneself as an acting
subject. Contemporary studies of narrative identity confirm that life stories function as dynamic structures that
influence psychological development and human behavior over time:

“Narrative identities are not only a product of lived experiences, but also predict new experiences and develop-
mental outcomes over time” (van Doeselaar & Reitz, 2023, p. 18).

Narrative functions as a space in which the sense of authorship of one’s own life is formed, since it is precisely
in the process of storytelling that the subject connects individual events into a causal sequence that gives actions
a meaningful direction. Contemporary psychological studies of agency in life stories demonstrate that themes of
agency constitute a stable component of personal narratives and are associated with motivation and goal orienta-
tion (Kemper et al., 2024). In addition, in philosophical and cultural studies, narrative agency is understood as the
subject’s capacity to orient oneself within cultural narrative environments and to construct one’s own interpreta-
tions of experience (Meretoja et al., 2022). Thus, storytelling becomes not only a form of interpreting the past but
also a mechanism for the formation of subject position, responsibility, and personal authorship.

We arrive at the conclusion that narrative can be understood as a cultural practice of subjectivation that connects
self-reflection, moral interpretation of experience, and the formation of agency. Such an understanding of the subject
as emerging through processes of narrative self-construction acquires particular significance in the context of digital
culture, where forms of self-representation and the conditions of narrative creation are increasingly mediated by
technological systems. It is precisely in this context that the need arises to analyze how algorithmic environments
influence processes of subjectivation and redistribute agency between the human and the technology. In contempo-
rary digital environments, these practices of subjectivation increasingly occur through interaction with algorithmic
infrastructures capable of participating in processes of interpretation, recommendation, and narrative generation.
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2. The Algorithm as a Form of Meaning Structuration
2.1 Algorithmic Selection and Cultural Filters

In the context of digital culture, algorithms increasingly function not only as technical tools for information
processing but also as mechanisms for structuring the semantic space. Generative artificial intelligence systems
based on large language models (such as ChatGPT, Claude, Gemini, Copilot, Perplexity Al, and others), which are now
widely used, do not merely sort and deliver information, but they generate it. This means that they participate in
the selection, ranking, and presentation of content, thereby influencing ways of perceiving reality and interpreting
experience. In this sense, the algorithm can be understood as a cultural form of meaning selection that determines
which meanings become accessible to the subject and which remain invisible. As researchers of algorithmic culture
note, algorithms are transforming into a kind of “cultural intermediaries” that shape the processes of meaning
production and circulation in the digital environment (Striphas, 2015).

Algorithmic selection is characterized by a high degree of invisibility for the user, which amplifies its influence
on cognitive and cultural processes. The user interacts with an already filtered informational environment, with-
out having direct access to the mechanisms of its formation, which creates an effect of naturalness and neutrality
of algorithmic decisions. Contemporary research shows that large language models are characterized by a high
degree of algorithmic opacity, since their internal mechanisms of information processing and decision-making
remain hidden both from users and from developers (Heersmink, 2024; Wu et al., 2024). Such opacity increases the
influence of algorithms on cognitive processes and the interpretation of information, since the subject’s interaction
occurs with an already formed result, without access to the logic of its construction. As a consequence, algorithms
function as hidden structures of prioritization that not only organize access to information. This situation creates
an effect of visible naturalness and neutrality of algorithmic decisions, although in fact they are based on specific
logics of prioritization embedded in technical systems. In a philosophical context, this makes it possible to speak of
algorithms as hidden structures of interpretation that shape the field of possible meanings and limit the range of
available interpretations of experience. Researchers of algorithmic culture emphasize that algorithms function as
mechanisms of selection and visibility, determining which data becomes perceivable and meaningful for the user
(Bucher, 2018; Gillespie, 2014). In a broader social context, automated systems are capable of influencing “what we
are able to know” and which possibilities become available to the subject, thereby shaping new forms of algorithmic
power (Lazar, 2024).

From the perspective of cultural theory, algorithms function as new forms of symbolic power, since they determine
the visibility of information and direct user attention. Researchers of algorithmic culture emphasize that algorithms
perform the selection and ranking of data, shaping the conditions of access to information and its interpretation:
“algorithms select what is considered most relevant from a corpus of data” (Gillespie, 2014, p.167).

That is, algorithms establish the frames through which digital reality is perceived. At the same time, algorithms
are not neutral instruments; they are embedded in social values and relations of power (Bucher, 2018), functioning
as cultural intermediaries of the production and circulation of meanings (Striphas, 2015).

Similar to the symbolic power described by Bourdieu, and understood as the capacity to impose meanings
and present them as legitimate while concealing the underlying relations of power (Bourdieu & Passeron, 1977),
algorithmic systems shape the cognitive and behavioral dispositions of users, influencing ways of perceiving and
interpreting reality. They not only reflect existing cultural preferences, but also reproduce them in practices of
interaction with information, thereby participating in the construction of the subject’s social experience. They not
only reflect cultural preferences but also reproduce them, creating stable patterns of interaction with information.

Algorithmic selection acquires particular significance in the context of narrative practices, where it influences
the formation of permissible narrative templates, since algorithms participate in the selection, reproduction, and
standardization of cultural forms and linguistic patterns underlying digital storytelling (Manovich, 2019; Striphas,
2015; Bender et al,, 2021; Heersmink, 2024). Text generation algorithms, recommender systems, and digital plat-
forms establish certain models of narration, plot structures, and stylistic norms that may be reproduced by users.
We have all encountered storylines created in TikTok and Threads style. As a result, a space of “algorithmically
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expected” narratives is formed, that is, types of stories that correspond to the logic of technical systems and the
cultural preferences embedded in their architecture.

In the context described above, the algorithm functions not only as a data processing tool but also as a cultural
filter that structures the semantic space and influences processes of subjectivation. Understanding algorithms
as mechanisms of meaning selection makes it possible to consider them as new forms of mediators between the
subject and culture, establishing the frames for the interpretation of experience and shaping the conditions for the
construction of narrative identity in the digital environment.

2.2 Digital Mediation and the Transformation of Hermeneutics

The proliferation of digital technologies and generative artificial intelligence systems leads to a transformation
of classical mechanisms of interpretation, which makes it possible to speak of the emergence of a new, mediated
hermeneutics (Ihde, 1990; Capurro, 2017; Heersmink, 2024). If in the traditional cultural situation interpretation
was understood as the result of the interaction between the subject, the text, and the cultural context, then in the
digital environment, an algorithmic intermediary increasingly appears between them. In this sense, the algorithm
functions as a mediator of interpretation, influencing ways of understanding information, its structuring, and its
semantic organization. Researchers note that digital systems do not merely provide access to knowledge, but actively
participate in its construction, shaping the conditions for the perception and interpretation of reality (Kitchin, 2017;
Heersmink, 2024).

In this study, algorithmic mediation is understood as the process through which algorithmic systems participate
in the selection, structuring, interpretation, and generation of meanings, thereby influencing cognitive practices,
narrative construction, and forms of self-understanding. It can be assumed that algorithmic mediation leads to a
redistribution of epistemic power between the subject and the technological system, since algorithms participate in
the formation of available knowledge and interpretations of reality. Epistemic power is understood as the capacity
to influence the beliefs and cognitive processes of the subject (Fricker, 2007; Heersmink, 2024), which in the digital
environment is increasingly exercised through algorithmic systems. The user interacts not directly with informa-
tion, but with its algorithmically processed version, which changes the nature of the cognitive process. Conceptually
speaking, this makes it possible to consider large language models as epistemically opaque systems (the so-called
black box) (Burrell, 2016; Adadi & Berrada, 2018; Bommasani et al., 2021; Humphreys, 2009), whose internal mecha-
nisms remain hidden from the user, despite a high degree of trust in the generated results (Heersmink, 2024). Such
a situation transforms the traditional understanding of epistemic authority, since algorithms begin to perform the
functions of cognitive intermediaries, influencing the formation of the subject’s beliefs, interpretations, and decisions.

Another important aspect of digital mediation is the transformation of the temporal characteristics of inter-
pretation and narrative construction. The digital environment is characterized by the acceleration of information
processing, the immediacy of access to data, and the reduction of time intervals between a request and the receipt
of a response. Such acceleration influences the ways narratives are formed, since storytelling is increasingly created
under conditions of real-time interaction with algorithmic systems. Contemporary socio-philosophical studies
of digital society note that algorithms are capable of transforming the experience of time, creating regimes of a
constant present and accelerated responsiveness (Hassan, 2020; Rosa, 2013). In the context of generative models,
this is manifested in the possibility of instantaneous text construction, which transforms the process of narrative
thinking and self-reflection.

Such digital temporality also affects the structure of narrative, contributing to the fragmentation of storytelling
and increasing the role of iterative processes of text editing and generation. Narrative becomes the result of successive
interactions between the subject and the algorithm, which changes the traditional understanding of authorship and
the temporal duration of the creative process. Under conditions of algorithmic mediation, interpretation acquires
the character of a joint cognitive activity of the human and the technological system, forming new hybrid forms of
understanding and meaning-making (Hayles, 2017; Clark & Chalmers, 1998; Heersmink, 2024; Manovich, 2019).

In summary, digital mediation transforms hermeneutic processes, altering the distribution of epistemic power,
the temporal parameters of interpretation, and the mechanisms of narrative construction. Algorithms function not
only as tools for information processing but also as active participants in meaning-making, influencing processes
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of subjectivation and the formation of narrative identity in the digital educational environment.
3. Student Storytelling in the Context of Artificial Intelligence

3.1 Human-Machine Co-Authorship

The proliferation of generative artificial intelligence systems in the educational environment leads to a trans-
formation of student writing and storytelling practices, forming new modes of human-machine co-authorship.
Interaction between the learner and the algorithmic system increasingly takes on the character of collaborative text
production, in which ideas, formulations, and structural decisions emerge through a dialogue between the human
and the technology. Under such conditions, the text ceases to be exclusively the result of individual cognitive activity
and becomes a product of distributed interaction between the subject and a digital tool.

Educational practices represent one of the most intensive contemporary spaces in which processes of algorith-
mic mediation of narrative and subject formation become observable in everyday interaction. In this sense, student
storytelling provides a particularly illustrative context for analysing the transformation of authorship, agency, and
narrative identity under conditions of human-artificial intelligence interaction.

Pedagogical research shows that generative models can function as supportive cognitive tools in the educational
process, facilitating the performance of routine aspects of writing and reducing students’ cognitive load (Kasneci
etal., 2023; Zhai, 2023). In philosophical analyses of human-artificial intelligence interaction, such systems are
considered cognitive partners participating in processes of idea formulation, content structuring, and linguistic
expression (Heersmink, 2024).

Human-machine co-authorship is associated with the partial delegation of cognitive functions to a technological
system. The user may transfer to the algorithm tasks of information search, formulation generation, text edit-
ing, and even the conceptualization of arguments. Such delegation does not eliminate the role of the subject, but
changes the structure of cognitive activity, transforming it into a distributed process. In the context of the theory of
extended cognition, this makes it possible to consider digital tools as external cognitive resources participating in
the formation of human thinking processes (Clark & Chalmers, 1998). Generative artificial intelligence systems, in
this sense, function not merely as tools but as active participants in cognitive interaction, influencing the formation
of ideas and interpretations.

As aresult of this process, a form of hybrid subjectivity emerges, understood in the present study as a mode of
subject formation arising through the redistribution of cognitive, interpretative, and narrative functions between
the human subject and the algorithmic system. Under such conditions, the boundaries between individual author-
ship and technological mediation become increasingly blurred. Although the subject retains intentionality and
responsibility for the produced narrative, the very process of meaning construction becomes partially mediated by
algorithmic mechanisms participating in the generation, structuring, and interpretation of textual content.

It should be noted that “predictions” about the likely strengthening of human-machine interaction (in our case,
between humans and large language models), up to the transformation of the very nature of the human being and
personal identity, appeared quite a long time ago. Thus, Donna Haraway (1991), in her well-known “Cyborg Mani-
festo,” considered the human as a hybrid of the biological and the technological, arguing that the boundaries between
human and machine are gradually blurring, and that contemporary subjectivity acquires a cybernetic character. A
similar understanding of the subject corresponds with the concept of human-technology hybrids proposed by Bruno
Latour (2006), according to which contemporary social reality is formed within networks of interaction between
human and non-human actors, representing “hybrids of nature and culture.” The authors of the present article have
also devoted several studies to this issue (Turarbekova et al., 2024; Turarbekova, 2022; 2022a). Hybrid subjectivity
now manifests itself in the distribution of cognitive operations between the human and the system, while narrative
becomes the result of their joint interaction. The situation that has emerged transforms traditional understandings
of authorship, since the text is created under conditions of constant interaction with an algorithmic intermediary,
which makes it possible to speak of new forms of co-authorship between humans and artificial intelligence (Floridi
etal, 2018; Heersmink, 2024).

Naturally, in the educational context, human-machine co-authorship acquires particular significance, since it
influences not only the quality of texts, but also the processes of formation of students’ thinking, self-reflection, and
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identity. Student storytelling under conditions of artificial intelligence use becomes a space in which the subject
masters new forms of cognitive interaction, learns to distribute responsibility, and develops an understanding of
their own authorship within a hybrid digital environment. This makes it possible to consider interaction with genera-
tive artificial intelligence systems not only as an instrumental practice, but also as a factor in the transformation of
subjecthood in the educational process.

3.2 Redistribution of Agency

Thus, we arrive at the conclusion that the use of generative artificial intelligence systems in student storytelling
practices leads to a redistribution of agency between the subject and the technological system. It should be noted that
traditionally, educational writing was considered the result of the learner’s autonomous cognitive activity, implying
individual authorship and responsibility for the created text. However, school teachers today are faced with the fact
that under conditions of algorithmic support, the process of narrative creation increasingly acquires the character
of a distributed activity, in which part of the cognitive functions is transferred to the artificial intelligence system.
Interaction with the algorithm does not eliminate the learner’s subjectivity, but transforms it, placing the subject
in an intermediate position between autonomy and technological mediation.

Such a redistribution of agency is associated with the transformation of the learner’s cognitive process under
conditions of interaction with generative artificial intelligence systems. Research shows that the use of Al assistants
influences cognitive engagement, thinking strategies, and higher-order cognitive skills of students, including critical,
creative, and reflective thinking (Essel et al.,, 2024; Wang et al.,, 2025). At the same time, a phenomenon of cognitive
delegation is observed, in which learners transfer the performance of complex intellectual operations to the system,
which changes the structure of cognitive activity and redistributes cognitive functions between the human and the
technology (Chen et al., 2025). Generative models are capable of performing functions of idea generation, argu-
ment formulation, content structuring, text editing, and stylistic adjustment, which leads to the partial delegation
of intellectual operations to the technological system (Kasneci et al., 2023; Zhai, 2023).

Alongside the potential advantages of using generative artificial intelligence systems in education, contemporary
research also identifies a number of negative effects. In particular, a significant negative relationship has been estab-
lished between the frequency of Al tool use and the level of students’ critical thinking, mediated by the phenomenon
of cognitive delegation of intellectual operations to the system (Gerlich, 2025). Moreover, regular use of generative
models may be accompanied by decreased cognitive engagement and the weakening of intellectual habits, forming
the effect of “cognitive debt” (Choudhuri et al., 2026). The cited studies also point to the risk of deterioration in the
development of higher-order cognitive skills when there is excessive reliance on artificial intelligence responses.
These results indicate that the integration of Al into the educational process is accompanied not only by the expan-
sion of learning opportunities but also by the transformation of learners’ cognitive activity, which requires critical
pedagogical and philosophical reflection.

As aresult, returning to the strictly philosophical meaning of the described phenomenon, cognitive activity ceases
to be an exclusively internal process of the subject and acquires the character of externally mediated interaction, in
which thinking is formed in dialogue with an algorithmic tool. This makes it possible to consider human-artificial
intelligence interaction as a form of distributed agency, in which action becomes the result of the joint functioning
of human and technological components (Floridi et al., 2018). Thus, the subject’s agency does not disappear, but
is transformed, acquiring a hybrid character and forming through interaction with an algorithmic intermediary.

The transformation of agency is directly related to changes in the understanding of authorship. If the traditional
model of authorship was based on the idea of the text as a product of individual creativity, then under conditions of
interaction with generative systems, a situation of co-authorship between human and technology emerges. Studies
show that the use of artificial intelligence can blur the boundaries of individual authorship and lead to a reconsidera-
tion of the role of the subject in the process of text creation (Kasneci et al., 2023). In the educational context, this is
manifested in the need to redefine the criteria of originality, independence, and the learner’s creative contribution.

Under conditions of redistributed agency, the question of responsibility and the ethical dimension of human-
artificial intelligence interaction acquires particular significance. Despite the participation of the algorithm in the
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process of text creation, responsibility for its content and consequences remains with the human as a moral agent.
At the same time, the problem of delimiting responsibility between the subject and the technological system arises,
especially in situations where algorithmic recommendations significantly influence the final result. Philosophical
research emphasizes that interaction with intelligent systems requires the formation of new ethical norms and
practices of responsibility that take into account the distributed character of agency (Floridi et al., 2018).

Thus, the use of artificial intelligence in student storytelling leads to the transformation of traditional under-
standings of subject autonomy, authorship, and responsibility. The learner’s agency does not disappear, but acquires
a relational character, forming within the space of interaction between the human and the algorithmic system.
This creates the need for philosophical reflection on new forms of subjectivity and for the development of ethical
approaches to educational practices mediated by artificial intelligence.

3.3 Risks of Algorithmic Normalization

Alongside the expansion of possibilities for self-expression, the use of generative artificial intelligence systems in
student storytelling is associated with a number of risks that can be described as processes of algorithmic normal-
ization. Algorithmic normalization is understood as the tendency toward the formation of standardized modes of
expression and interpretation under the influence of algorithmic systems that reproduce statistically dominant
cultural patterns, as described by a number of authors (Gillespie, 2014; Striphas, 2015; Bender et al., 2021). Since
generative systems are trained on large corpora of texts reflecting dominant cultural and discursive patterns, they
tend to reproduce the most probable linguistic structures and narrative schemes, which may lead to the unifica-
tion of narrative forms. Researchers note that language models often generate “average” responses reflecting the
dominant norms of the data on which they were trained (Bender et al., 2021).

It can be assumed that in the educational context, this may manifest itself in the standardization of learners’
identity, since the formulations, arguments, and plot structures suggested by the algorithm become a kind of
template for self-expression. Students relying on algorithmic recommendations may unconsciously reproduce typical
narrative models, which reduces the degree of individual variability in storytelling. Such a tendency corresponds
with broader studies of algorithmic culture showing that algorithms are capable of shaping users’ preferences and
cultural practices by directing attention and interpretation within certain frames (Striphas, 2015; Gillespie, 2014).

A particular problem here is the cultural asymmetry of algorithms, related to the fact that the training data of
generative models predominantly reflect the cultural contexts of the Global North and dominant linguistic communi-
ties. This may lead to the hidden normalization of particular values, narratives, and modes of interpreting experience,
while alternative cultural perspectives remain less represented. As a result, learners’ interaction with generative
systems may reinforce cultural homogenization and reproduce epistemic inequalities, which have already been
noted in research on algorithmic bias and language models (Bender et al., 2021; Noble, 2018).

Algorithmic normalization also affects the uniqueness of the subject’s narrative experience. Narrative traditionally
functions as a space for the individual interpretation of lived experience, allowing a person to construct their own
biographical coherence and moral position. However, with the active use of generative systems, there is a risk of a
shift from personal experience toward statistically probable forms of expression, which may weaken the connection
between storytelling and the subject’s individual experience. Such effects can already be observed when reading
texts on popular internet platforms, such as social networks, advertising slogans, comments on various publications,
and so on. Here we encounter sets of template-like speech formulas that conventionally signal certain feelings and
experiences of the subject regarding practically any issue. In this case, narrative acquires the features of a compo-
sition formed under the influence of algorithmic patterns rather than a unique interpretation of lived experience.

Thus, the use of artificial intelligence in student storytelling is accompanied not only by the transformation of
agency and authorship but also by the risks of algorithmic normalization, including the standardization of identity,
cultural asymmetry, and the potential loss of the uniqueness of narrative experience. Understanding these processes
requires a philosophical analysis of the role of algorithms as cultural mediators influencing the formation of subjec-
tivity in the digital educational environment.
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Discussion

The theoretical results obtained make it possible to consider algorithms not only as technical tools for informa-
tion processing, but also as a new cultural technique of subjectivation. Similar to writing, printed text, or digital
media of previous eras, generative artificial intelligence systems become a means of shaping the ways in which the
subject understands and expresses itself. However, unlike traditional cultural tools, algorithmic systems possess the
capacity to actively participate in the process of meaning-making, offering ready-made interpretations, structural
solutions, and linguistic forms. This leads to a transformation of the relationships between the subject, the text,
and culture: the text increasingly emerges as the result of interaction between the human and the algorithm, while
cultural meanings are formed within the space of a mediated cognitive process.

This situation raises the question of the boundaries of subject autonomy under conditions of algorithmic media-
tion. On the one hand, generative systems are capable of expanding learners’ cognitive capacities, supporting creative
thinking, and facilitating the expression of complex ideas. On the other hand, there is a risk of a gradual shift from
autonomous thinking toward algorithmic dependence, in which the subject increasingly relies on solutions proposed
by the system. A tension emerges between the expansion of possibilities and the standardization of thinking, as well
as between the enhancement of creativity and the potential reduction of independent intellectual activity. Empirical
studies already document phenomena of cognitive delegation and reduced depth of information processing under
conditions of excessive reliance on generative systems, which may be accompanied by a weakening of students’
critical thinking and cognitive engagement (Gerlich, 2025; Choudhuri et al., 2026).

The philosophical implications of hybrid subjectivity also require separate consideration. Interaction between
the human and the algorithmic system forms new modes of distributed agency, in which cognitive processes and
interpretive operations are partially externalized beyond the boundaries of individual consciousness. This does not
imply the disappearance of the subject, but rather indicates a transformation in the ways it is constituted: the subject
increasingly emerges as a relational structure formed within networks of interaction with technological mediators.
In the long term, such changes may influence conceptions of personal responsibility, authorship, and autonomy,
since the boundaries between human and technological contributions become less clearly defined.

Particular attention should be paid to the potential negative consequences of algorithmic mediation for the
educational process. In addition to the risk of cognitive dependence, there is a probability of the standardization of
narrative forms and cultural models of self-expression, conditioned by the statistical nature of generative algorithms.
This may lead to a reduction in the variability of individual experience and a weakening of the reflective function of
storytelling as a space for identity formation. In multilingual and culturally specific societies, such processes may
be accompanied by an intensification of cultural asymmetry, since algorithmic systems predominantly reproduce
dominant global discourses. As a result, there emerges a risk of partial loss of the cultural uniqueness of learners’
narrative experience.

At the same time, the prospects of education in the age of artificial intelligence are not limited to negative
scenarios. When used with pedagogical awareness, generative systems can contribute to the development of reflec-
tive skills, critical-reflective abilities, and analytical capacities, transforming from a source of ready-made answers
into a tool of intellectual dialogue. The key factor is not the technology itself, but the ways in which it is integrated
into educational practices. This requires the development of new pedagogical approaches oriented toward learners’
conscious interaction with algorithmic systems, the formation of digital responsibility, and an understanding of the
boundaries of technological support.

For the Kazakhstani scientific context, the issues outlined represent a new and promising field of research emerg-
ing at the intersection of philosophy, pedagogy, and artificial intelligence studies. Despite the active digitalization of
the educational environment, questions concerning the influence of generative algorithms on processes of identity
construction, narrative self-interpretation, and the formation of subjecthood remain insufficiently explored. The
conceptual reflections developed in this article are also informed by an ongoing Kazakhstan-based pilot research
project devoted to Al-assisted student storytelling practices in educational settings. The project focuses on auto-
biographical and future-oriented narratives produced by students both independently and in interaction with
generative Al systems, thereby providing a preliminary empirical horizon for the philosophical analysis of algorithmic
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mediation and hybrid subjectivity. In this sense, educational storytelling practices may be regarded as a particularly
illustrative manifestation of broader transformations affecting narrative culture, self-interpretation, and forms of
subject formation in the digital age.

Preliminary observations from the pilot project indicate that students interacting with generative Al systems
often adopt more standardized narrative structures and technologically optimistic narrative patterns, particularly
in future-oriented autobiographical storytelling tasks. At the same time, Al-assisted narratives frequently demon-
strate reduced variability of narrative voice and increased reliance on algorithmically suggested formulations. These
tendencies suggest that algorithmic systems may influence not only the linguistic form of narratives but also the
ways in which learners construct self-representations, imagine the future, and articulate personal agency within
digitally mediated environments.

At the current stage, the pilot project remains in the process of analytical and interpretative elaboration. The
final empirical results of the study will be presented in subsequent publications after the completion of the neces-
sary analytical and interpretative procedures applied to the collected materials. In this regard, the present article
should primarily be understood as a theoretical and methodological framework for the philosophical analysis of
student storytelling under conditions of algorithmic mediation.

Thus, the novelty of the study lies in the philosophical interpretation of algorithms as mediators of subjectivation
and in the formulation of the problem of the transformation of learners’ subjecthood under conditions of algorithmic
mediation, which opens prospects for further interdisciplinary and empirical research. Against this background, the
discussion of the role of artificial intelligence in student storytelling reveals a complex tension between the expan-
sion of cognitive possibilities and the risks of algorithmic normalization. Understanding this tension becomes one
of the key tasks of the philosophy of education in the digital age and determines the need for further research on
hybrid subjectivity and the cultural consequences of human-artificial intelligence interaction.

Conclusion

The philosophical analysis conducted here makes it possible to conclude that the proliferation of artificial intelligence
in the educational environment does not eliminate the learner’s subjectivity, but transforms the ways in which it is
formed. Under conditions of algorithmic mediation, the subject emerges not as a fully autonomous cognitive unit, but
as arelational structure formed through interaction between the human and the technological system. Here, subjec-
tivity acquires a hybrid character, combining individual intentions and algorithmically mediated cognitive processes.
Student storytelling under these conditions becomes a particular space of hybrid subjectivity, where the formation
of identity, agency, and moral position occurs in the context of human-machine co-authorship. Narrative retains
its function as a means of self-understanding and the construction of biographical coherence, however the ways in
which it is created are transformed under the influence of algorithmic tools. Interaction with generative systems
leads to a redistribution of cognitive functions, the transformation of authorship, and the emergence of new forms
of responsibility of the subject for the created text.

In philosophical terms, algorithms may be considered hidden hermeneutic structures of cultural experience,
since they participate in the selection of meanings, the structuring of interpretations, and the formation of avail-
able narrative models. Algorithmic mediation becomes a new level of interaction between the subject and culture,
establishing the frames of meaning-making and influencing processes of identity formation in the digital educational
environment.

At the same time, the identified risks of algorithmic normalization, the standardization of identity, and the potential
reduction of the autonomy of cognitive processes demonstrate the need for critical reflection on the role of artificial
intelligence in education. These risks are not inevitable in nature; they require the development of pedagogical and
ethical approaches that ensure learners’ conscious and responsible interaction with generative systems.

The results obtained indicate the need for further empirical research on learners’ interaction with artificial
intelligence. A promising direction is the analysis of student texts created with the use of generative models in order
to identify features of narrative identity formation and cognitive strategies. Of particular interest is the conduct of
comparative cultural studies that would make it possible to assess the influence of algorithmic mediation in different
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linguistic and cultural contexts, including the educational environment of Kazakhstan. Another important direction
is the development of pedagogical models of critical interaction with artificial intelligence oriented toward preserv-
ing the autonomy of thinking, developing reflection, and forming responsible digital subjectivity.

Although the present article primarily focuses on educational practices and student storytelling, the proposed
theoretical and methodological framework may also be applied more broadly to the analysis of algorithmic mediation
in contemporary digital culture. The philosophical problems discussed in the study, including hybrid subjectivity,
distributed agency, narrative normalization, and the transformation of self-interpretation under conditions of
human-Al interaction, extend beyond pedagogy and are relevant to wider discussions concerning the impact of
artificial intelligence on the humanities, cultural practices, and forms of human self-understanding in the digital age.

Thus, the philosophical reflection on student storytelling in the age of artificial intelligence opens a new interdis-
ciplinary field of research at the intersection of philosophy of education, pedagogy, and digital technology studies.
The analysis of learners’ hybrid subjectivity makes it possible to reconsider the question of the boundaries of human
autonomy, the cultural consequences of algorithmic mediation, and the prospects of education under conditions of
the rapid development of artificial intelligence.
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